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3 & 8Towns

A SHARED EDUCATIONAL VISION
for the Future of MTRSD and HRSD

Rooted in Community. Opening Doors for Every Student.



Introduction

This vision document distills the voices gathered over more than two years of significant planning work
and conversations about the future of the Mohawk Trail Regional School District (MTRSD) and the
Hawlemont Regional School District (HRSD).

The input came in hundreds of fragments. When sorted, organized, and read together, they tell a
coherent story. The students, educators, and community want a school that can only exist here, in the
eight towns: one that is shaped by its surroundings, the community, and the relationships that already
bind the area together. They want a school that is academically rigorous and emotionally warm,
intentionally local, and rooted in the belief that every child should be known, challenged, and experience
joy in learning. That same input also raised real and recurring questions, and this document treats them
as essential to the work ahead rather than as obstacles to it. Significant community conversations and
input will continue to shape this vision and concrete plans for years to come as the community considers

and pursues a unified, single-campus model.

The 2 Districts 8 Towns (2D8T) Sustainability Study has focused on areas such as school finance,

enrollment, transportation, and more. This report puts into words the community's aspirations for what
is essential to the educational experience for a single-campus district. What follows is a synthesis
organized around five pillars that emerged from the data, each followed by key findings and descriptions
of what they look like in the school and across the single-campus grade bands. While this vision does not
showcase every idea, it is a compilation of the most significant themes and input intended to paint a

compelling picture of what the single campus can look like and inform the planning to make it a reality.

The Vision

We envision a single PK-12 campus that anchors our eight towns — where the
outdoors and curriculum come together; where every child is deeply known and
connected to trusted adults and peers; where the arts, skills for life, and academic
excellence stand together as equals; and where every graduate leaves prepared
not just for the next school, but for a life of meaningful work, civic contribution,

and continued curiosity.



https://www.2districts8towns.org/

The Five Pillars at a Glance

The educational vision for the single-campus Mohawk Trail Regional School District is organized around
five pillars that emerged from the data. Each is summarized briefly below and explored in detail in the

sections that follow.

1. The Heart of the Eight Towns — A unified campus that strengthens educational opportunities,
community connections, and regional pride while creating possibilities for expanded programming,

partnerships, and community use over time.

2. The Outdoors as Our Classroom — Outdoor, experiential, and real-world learning are integral to the
student experience, connecting academic learning with the natural environment, local organizations,

agriculture, skilled trades, entrepreneurship, and community partnerships.

3. Academic Excellence and Opportunity — A district where academic rigor is prioritized along with
access to the arts. All students have a PK-12 school experience that meets their needs and supports their

next steps after high school.

4. Educating the Whole Child — Students have access to athletics, wellness, arts, leadership, and
extracurricular opportunities that support physical, social, emotional, and academic development. A
whole-child approach to wellness is anchored in belonging and in a campus designed to give students

the conditions they need to thrive.

5. Pathways to What’s Next — Pathways for life after graduation, including world language in the
elementary grades, civics across all levels, and internships and career exposure that prepare students for

college, trades, the arts, or any combination.
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How We Listened

The vision in this document was built over time and through many forms of conversation. Focus groups,
interviews, and an educator survey informed the concepts and ideas incorporated below. A community
convening in April of 2026 guided community members, educators, and caregivers through four prompts
framed as Opportunities, Assets, Expectations, and Priorities, then closed with a Preserve / Add /
Imagine exercise to capture what should endure, what should grow, and what could be entirely new. A
parallel student visioning session asked students the same essential questions through four groups
organized around Learning Spaces, Growing the Whole Child, Learning Beyond the Classroom, and The
Learning Experience for Students. Alongside these gatherings, monthly meetings of the Educational
Visioning Steering Committee created a longer arc of input throughout the year. Principal and district
leadership were interviewed and staff surveys and focus groups provided the people closest to daily
instruction with dedicated opportunity and space to weigh in. Faculty perspectives on possibilities and
ideas to strengthen a single campus converged with what was heard in our community event and

student group.

The following events and the number of people who participated in the educational visioning process

during the 2025-2026 school year and in August of 2026 can be found below.

e Educational Visioning Steering Committee (n=14)

e Community Convening (n=33)

e Student Visioning Group (n=6)

e School and District Leader Interviews (n=7)

e Educator Survey (n=139)

e Educator in person visioning activity (approximately 200 district staff including teachers,

administrators, and paraprofessionals)

This document does not give any single voice precedence over the others. When community members,
students, staff, and administrators echo one another, that convergence is treated as a strong signal that

there is a clear educational promise within the single-campus vision.

This is an iterative process. As the district moves forward in the coming years, continued input from
students, faculty, and the broader community will shape and sharpen this vision along with concrete
plans to make it a reality. It will help build the best version of the Mohawk Trail and Hawlemont Regional

School Districts for years to come.



Pillar 1: The Heart of the Eight Towns

Participants consistently described a vision for a unified campus that expands educational opportunities
while strengthening the connections among students, families, educators, and the eight-town
community. Bringing students and educators together on one campus could create opportunities to
broaden academic programming, increase access to athletics, extracurricular activities, performing arts,
and career pathways, and strengthen community partnerships. These opportunities could create a

school experience that is both academically challenging and deeply engaging for students.

The vision builds on significant existing strengths, including strong family and community engagement,
active PTOs, support from the Mary Lyon Foundation, and a wide range of student-centered
programming. A unified campus could build on these assets while addressing challenges associated with
sustaining programs and services across multiple smaller schools. Educators described the potential
benefits of working together on one campus, including increased collaboration, shared expertise,
expanded instructional opportunities, and improved access to specialized programs and services. Over
time, these opportunities could support a broader and more cohesive educational experience while

preserving the close-knit relationships that define the district.

Participants also recognized the importance of offering educational experiences that respond to the
needs and interests of students and families. Some families currently choose schools outside the district
or opt for homeschooling to find broader educational opportunities. A unified campus could position the
district to strengthen its academic and extracurricular offerings, expand access to specialized
programming, and give students more opportunities to explore their interests. While a single campus
does not guarantee expanded programming or changes in enrollment patterns, it could provide a
foundation for the district to pursue these opportunities as resources, partnerships, and student needs

evolve.

Beyond the educational experience, a clear and consistent message emerged from the community
engagement process: participants envisioned a campus that serves not only students but also the
broader eight-town region. Community members described a vibrant gathering place where academics,
athletics, wellness, the arts, and community life could come together. Ideas included athletic fields, a
health center, a food pantry or free store, a community auditorium, and meeting spaces for towns and
local organizations. These possibilities reflect a desire for the campus to serve as a visible and meaningful

community anchor.

Realizing this broader vision would require thoughtful planning, sustainable resources, community

partnerships, and consideration of how facilities and services could evolve over time. Not every



proposed use or amenity would necessarily be feasible or appropriate at the outset. However,
developing a unified campus offers an opportunity to consider how the district might accommodate
future community uses and partnerships as needs and resources allow. In this way, the campus could
become more than a place where students attend school; it could evolve into a destination that

strengthens connections across the region and reflects the community's shared investment in its schools.

“A true district-wide sense of community — not just school-based.”

"Sports connections between younger and older students... targeted community events would

naturally include all families in the district."

KEY CHARACTERISTICS

e The campus serves as the educational, athletic, cultural, and civic heart of the eight-town
region.

® Expanded academic programming, athletics, extracurricular opportunities, and community
partnerships strengthen the district's ability to attract and retain families.

e Family and community engagement is already a defining strength of both districts;
consolidation is designed to amplify, not replace, those relationships.

® Programs such as the Hawlemont Agriculture and You (HAY) program are preserved,
strengthened, and expanded, providing every student with greater access to hands-on,
outdoor, and experiential learning opportunities while celebrating one of the district's
unique educational assets.

e A consolidated campus enables educators to collaborate in ways that are difficult to achieve
across multiple schools, creating stronger instruction, expanded programming, and more

equitable opportunities for every student.

WHAT IT LOOKS LIKE
e Students participate in expanded clubs, athletics, leadership opportunities, and
extracurricular activities that were previously difficult to sustain.
e Athletic facilities support school teams, youth recreation, and community events throughout
the year.
e Families experience a welcoming campus where academic excellence, wellness, and

community services coexist.

e Community-based organizations and work-based learning opportunities connect with and

support students from all eight towns in the region.




GROWING THROUGH THE GRADES
Elementary (Grades PK-5)

e Children regularly see neighbors, town residents, and family members in the building,

creating connections between school and towns.

e Athletics and team sports are available at the elementary level, along with robust music

instruction, including band.
e Parent and family services are easy for caregivers to reach during drop-off and pick-up.

e Community organizations bring after-school programs, enrichment, and family events to all

elementary students across the eight towns.
Middle and High School (Grades 6-12)
e Students help host and run community events held on the campus.
® Because students learn and collaborate together from the earliest grades, their peer
relationships carry forward and strengthen the middle and high school community.
e Older students benefit from a wider network of trusted adults, including coaches, club

advisors, community mentors, and health center staff.

Pillar 2: The Outdoors as Our Classroom

Outdoor learning emerged as one of the district's defining strengths and greatest opportunities for the
future. Community members, educators, and students consistently described learning experiences that
extend beyond the traditional classroom - where forests, farms, rivers, trails, businesses, and community
organizations become part of the educational experience. Students spoke about wanting more outdoor
time, book walks, gardens, and "genuinely educational” field trips, while educators emphasized
place-based learning, experiential education, and stronger connections between academic learning and

the world beyond school.

Participants also envisioned learning that reaches beyond the natural environment alone. They described
students engaging in real-world projects, internships, apprenticeships, student-run businesses,
agricultural sciences, environmental stewardship, service learning, and partnerships with local
organizations and tradespeople. Together, these experiences help students apply academic knowledge,
develop practical skills, and better understand how learning connects to their communities and future

aspirations.



The district already possesses remarkable assets to support this vision. Programs such as The Hawlemont
Agriculture and You (HAY) program, outdoor classrooms, hands-on learning experiences, mindfulness
and movement, and the region's extraordinary natural environment provide a strong foundation on
which to build. Educators also described opportunities to expand interdisciplinary learning, increase
student leadership, strengthen career exploration, and create authentic learning experiences that
connect students across grade levels and with the broader community.

The vision calls for outdoor and experiential learning spaces, including gardens, trails, greenhouses,
agricultural facilities, makerspaces, and dedicated outdoor classrooms, which should be treated as
essential instructional environments. Learning beyond four walls is not an occasional activity but one
that becomes an integral part of how students experience school, develop essential skills, and prepare
for life beyond graduation. While outdoor learning is currently present in the district, the findings show

the community wants it strengthened and expanded..

“Outdoor education: take advantage of the campus.”

"More hands-on experiences, outdoor classrooms, and use of our amazing outdoor

landscape."

KEY CHARACTERISTICS

e Outdoor, experiential, and place-based learning become defining characteristics of the
district.

e Students regularly apply academic learning through authentic projects connected to the
natural environment, local organizations, businesses, and community partners.

e Agricultural education, environmental stewardship, internships, apprenticeships,
entrepreneurship, and service learning expand opportunities for students across grade
levels.

e Outdoor classrooms, gardens, trails, greenhouses, and makerspaces are designed as
essential instructional spaces.

e Cross-grade learning experiences connect younger and older students through mentoring,
leadership, and collaborative projects.

e Experiential learning strengthens academic rigor by helping students solve authentic

problems, think critically, and apply learning in meaningful contexts.




WHAT IT LOOKS LIKE

e Students participate in internships, apprenticeships, and community-based learning
experiences that connect classroom learning to future careers.

e Students investigate local environmental issues, design solutions, and present their work to
community partners.

e High school students mentor younger learners through outdoor education, agriculture,
service projects, and environmental stewardship.

e The campus itself becomes a living laboratory where gardens, trails, greenhouses, forests,

and agricultural spaces support instruction across disciplines.

GROWING THROUGH THE GRADES
Elementary (Grades PK-5)
e Outdoor time is built into the daily schedule for students.
e Children learn the names and rhythms of local plants, animals, weather, and waterways
through hands-on exploration.
e Children help tend a school garden and care for animals as part of their school experience.
Middle and High School (Grades 6-12)
e |Interdisciplinary, project-based work connects academic subjects to the local community.
e Internships and career connections place students alongside tradespeople, farmers,
early-childhood teachers, and small business owners.
e Students run small agricultural and entrepreneurial ventures connected to their interests and

potential career paths.

Pillar 3: Academic Excellence and Opportunity

The community consistently described a future where academic excellence is the foundation of every
student's experience. Families, educators, and students envision a district that challenges every learner
through rigorous instruction while providing expanded opportunities that are difficult to sustain across
multiple smaller schools. Rather than viewing academics, athletics, the arts, career pathways, or
experiential learning as competing priorities, the vision embraces each as an essential part of a
well-rounded education that prepares students for college, careers, military service, entrepreneurship,

and civic life.



Educators repeatedly described the opportunities a unified campus creates for stronger collaboration,
shared instructional expertise, flexible student grouping, expanded course offerings, and increased
access to specialized programs and services. They emphasized the importance of providing greater
academic challenge alongside broader opportunities in STEM, world languages, computer science,
agriculture, career and technical education, the performing arts, athletics, and extracurricular activities.
Together, these opportunities create a learning environment that is both academically rigorous and

responsive to the diverse interests, talents, and aspirations of every student.

The district already possesses remarkable strengths upon which to build. Local artists enrich classrooms,
elementary and Mohawk Trail Regional School (MTRS) musicals celebrate student talent, instrumental
music spans multiple grade levels, and educators have cultivated meaningful academic and creative
experiences throughout the district. Community members and students envisioned expanding these
strengths through artist-in-residence programs, dedicated arts and performance spaces, enhanced music
instruction, dance, film, interdisciplinary projects, and student work displayed throughout the campus.
Students were equally direct in expressing their desire for learning environments that inspire creativity,

celebrate achievement, and make their work visible.

The community envisions a district where strong academics and artistic expression are complementary
parts of the educational experience. Students made this point directly: their requests for murals,
displayed art, hands-on projects, and dedicated spaces signal that they understand their environment as
part of artistic expression. They want the arts woven into the experience of being in their school and into

their education more broadly where creative work is a real and central part of how they learn.

A PK-12 campus that pairs academic rigor with genuine opportunity in the arts, athletics, and
experiential learning positions the district as a destination for families. It reflects the creativity,
resilience, and community-centered spirit that define the eight towns, encourages students who might
otherwise look elsewhere through school choice to remain, and attracts new families seeking an

exceptional public education experience.

“Expanded arts identity across the district.”

"More academic programming. Languages. Computer science. STEM. Better access to sports,

theater, music, and extracurriculars.”

KEY CHARACTERISTICS
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e Academic excellence and high expectations define the educational experience across every
grade level.

e Students have access to expanded opportunities in advanced coursework, STEM, world
languages, computer science, agriculture, career and technical education, athletics, fine arts,
and extracurricular activities.

e Creative expression strengthens academic learning through interdisciplinary projects,
performances, exhibitions, and authentic learning experiences.

® A larger PK—12 campus expands elective offerings, specialized programming, flexible
instructional grouping, and individualized student support.

e Athletics, music, theater, clubs, and student leadership opportunities contribute to student
engagement, a sense of belonging, and school pride.

e Students graduate prepared with the academic knowledge, creativity, problem-solving skills,
and adaptability needed for success in a rapidly changing world.

WHAT IT LOOKS LIKE

e In every hallway, student work fills the walls at every age level. Paintings, photography, and
writing are displayed in a curated exhibit organized by students.

® Arts spaces support visual art alongside music and theater, with regular productions
throughout the year. Participation is broad enough to sustain ambitious performances and
experiences, and families from across the eight towns fill the seats at MTRS productions.

e Creative work connects visibly to academic learning. For example, a history unit surfaces in a
student exhibit, a science concept in a short film, a novel in a staged scene, so that the arts
deepen core academics rather than compete with them.

® An artist-in-residence works on campus for part of each year in a studio visible to students.
They teach classes for students during the day and open their work to the community after

school.

GROWING THROUGH THE GRADES
Elementary (Grades PK-5)

e Students experience a rich and engaging academic program that develops critical thinking,

communication, creativity, and problem-solving skills.
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e Every student receives regular instruction in music, visual art, and/or theater.

e Children make art and music with school-based specialist teachers. Bands, orchestras, and
theater productions form full, dynamic groups drawing students from across the eight towns.

® Local artists and an artist-in-residence visit elementary classrooms for hands-on workshops.

Middle and High School (Grades 6-12)

e Students develop a strong foundation in core subjects. They learn to apply academic skills of
research, writing, and critical analysis.

e Students choose from a wider range of arts electives that might include dance, film, theater,
music, and visual art.

e Students take on substantial creative projects and build technical skills in a chosen form,
often connecting that work to their academic coursework.

e Theater, film, and music productions draw audiences from across the eight towns, bringing

youth, families, and caregivers together.

Pillar 4: Educating the Whole Child

Community conversations focused on students' well-being as a precondition for their success.

Participants recommended a comprehensive school-based health center that includes mental and

behavioral health and wellness counselors to support students during the transition to a single campus.

In addition, they cited a focus on nutrition and habits, physical safety, mindfulness, and movement,

which are to be preserved and enhanced.

Educators added an important dimension to this pillar: the single campus concentrates specialists who
make whole-child support possible. Today, service providers, including special education teachers,
speech and occupational therapists, counselors, and behavior specialists, split their time across
buildings, and students' access is limited. On a single campus, these providers gain daily access to
students and to one another. There is potential for easier consultation and direct service for licensed
providers, more consistent behavioral supports and systems across the district, and the possibility of

earlier and consistent interventions.

Students raised wellness in their own vocabulary: outdoor breaks, mental health resources, a mental
health booster week, study halls and time for homework at school, and access to specialized services,
such as speech therapy, for everyone who needs it. Students noted that the design of the school day

should intentionally support both learning and well-being. They advocated for schedules that provide
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flexibility, reduce unnecessary transitions, and create opportunities for deeper learning, collaboration,

and personalized support.

Physical space is itself part of wellness. Quiet and safe rooms, natural light, attention to acoustics, and
proper air quality and temperature controls are important aspects of a learning environment. They are
conditions for the kind of calm, focus, and regulation that students of every age need to thrive.
Educators reinforced this point from lived experience, describing classrooms in aging buildings,
inconsistent heating and cooling, and air-quality concerns that no amount of programming can
compensate for. A purposefully designed campus with necessary infrastructure improvements can

address conditions that presently vary widely from building to building.

A single-campus district creates more opportunities for friend groups and peer networks. Students want
a buddy system across grades and want the transition between schools to be "less harsh." Community
members reinforced this with calls for vertical alignment across grades and small-group structures inside

larger school models that preserve close adult-student relationships.

Belonging also means the chance to begin again. Educators across the district described students in
single-section schools who remain in the same cohort of six to twelve classmates from preschool
through sixth grade. For some children, this means carrying a reputation they cannot outgrow or
remaining in social dynamics that negatively affect their confidence, relationships, and learning. Multiple
sections at each grade level allow schools to thoughtfully compose and recompose classes each year,
giving every student a genuine opportunity to build new friendships, strengthen positive peer
relationships, and experience a renewed sense of belonging. As one teacher shared, students who
experience bullying or social challenges in a small cohort "would have a better chance of finding friend
groups." Creating that flexibility is more than a scheduling decision; it is an intentional way to foster

inclusion, resilience, and healthy social-emotional development for every student.

“Older kids specifically oriented to supporting younger students.”

“It would be great for students to have access to services like OT and PT more than one day a

week."

KEY CHARACTERISTICS

® Belonging structures such as buddy systems, mixed-age groups, and alignment across grade

levels are wellness infrastructure.

e Athletic programming and extracurriculars serve students and youth across the eight towns.

13




Multiple classroom sections per grade allow schools to compose and recompose classes each
year, resetting social dynamics when necessary and giving every student a fresh start.

A consolidated campus creates greater opportunities for educator collaboration, mentoring,
and professional learning, allowing staff to access specialized expertise and better meet

students' diverse needs.

Co-locating special education staff, counselors, therapists, and behavior specialists on one
campus increases the frequency and consistency of student services and enables shared
behavioral systems across all grades.

The campus is deliberately organized into grade and age bands (i.e., PK-3 and 4-7). Younger
and older students share the campus, but not the unstructured space. Cross-age interaction

happens by design in structured and supervised programming.

WHAT IT LOOKS LIKE

All students have more than one trusted adult and a significant number of peer connections
within their own grade and across grades.

Athletic participation promotes teamwork, perseverance, belonging, and healthy lifestyles.
A student who needs speech, OT, or counseling sees their provider multiple times a week, in
the same building, without the provider losing hours to travel between schools.

A school-based health center is staffed for ordinary days and difficult ones alike: routine
check-ups, dental appointments, and a behavioral health team are available for regular
check-ins or crises.

Behavioral expectations, supports, and responses are consistent across every grade, backed

by a unified team rather than systems that vary from school to school.

GROWING THROUGH THE GRADES
Elementary (Grades PK-5)

Every child has trusted adults beyond their classroom teacher, including specialists in

reading, math, and counseling who know them well and by name.
Earlier identification and stronger support mean a struggling child is helped sooner.

Class placement is revisited each year, so students expand their network of peers and are not

isolated into a single small cohort.

Middle and High School (Grades 6-12)
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e Students can self-refer to the health center and behavioral health team for check-ins, not
only crises.

e Expanded special education and social-emotional supports are consistent and dedicated to
the school site. Students who need more get more.

e C(lear expectations for behavior in shared spaces are reinforced by adult presence and

structures that protect the campus climate for all ages.

Pillar 5: Pathways to What’s Next

Rural districts like Mohawk Trail and Hawlemont face a particular challenge and opportunity. The
challenge is ensuring that students graduate with a concrete sense of what is possible beyond district
lines and become contributing members of their region. An opportunity exists to strengthen the region
in collaboration with each other across town lines. Community members named civics education
connected across grade levels, world language starting earlier at the elementary level, expanded
exchange programs building on the existing partnerships, internships, and vocational and technical
offerings. Community members also noted role models for different life options, exposure to diverse

cultures and viewpoints, and an enhanced building design that is future-thinking for college and career.

Students were unambiguous in wanting more discussion of post-high-school options and more
preparation for what comes next. They asked for shop-class experiences and skill-based classes, such as
cooking and building. They asked for continuity in language instruction from elementary to high school,
project-based trips, and exchange programs. Students want school to feel like preparation for real life,
one that might involve a trade, a college, an artistic career, or any combination of the three. Building on
the trailblazer concept, in which students design their own educational path and plan during the high

school years, will help strengthen the experience for every student.

Educators point to a factor that has affected enrollment at the high school level. The region's vocational
high school has robust Career Vocational Technical Education (CVTE) programming, and some students
choose to attend it among other options. The single campus has the opportunity to build a genuine
agricultural and outdoor learning identity at Mohawk Trail, including career-based education, early
childhood education, and additional pathways. The school is also able to examine unique pathways that
support work-based and career learning that differentiate the single campus from its neighbors. A
campus that offers what families may be seeking elsewhere or something new will ensure families find

opportunities they are looking for right in the heart of the eight towns at the Mohawk Trail campus.
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The district has significant school-based assets and programs, including the Mexican exchange at
Sanderson and the HAY program at Hawlemont, as well as connections with high school seniors and a
stated openness to working with organizations that support migrants and refugees. The vision would be
to bring the best of the programs at the individual small elementary schools and scale them for added
impact, greater student participation, and connection to real-world projects, civic engagement, and

career exposure by graduation.

Educators also identified an early education pathway. With preschool through grade 12 in one place,
high school students interested in education, child development, coaching, or social work can earn credit
as teaching assistants in Pre-K and kindergarten classrooms, complete student-teaching experiences, and
work toward childcare certifications. This supports meeting a staffing need in early childhood classrooms
while test-driving a career path. The surrounding economy and area were also seen as an opportunity,
with the curriculum including work-study and internships with the region's outdoor recreation,
hospitality, and tourism employers, which include ski areas, trail networks, farms, restaurants, and
venues. This helps connect graduates to the eight towns' economy and gives local employers a pipeline

of homegrown talent.

A single campus expands the possibilities for language instruction. By establishing a continuous language
sequence from the early grades, resources are shared seamlessly across levels, and cultural celebration
becomes a core part of campus life. Proximity and larger student numbers enhance academic flexibility;
for example, a middle schooler ready for advanced work could easily enroll in a higher-level language

class rather than waiting years for the opportunity.

“More talk about post-high school (more preparation).”

| “Students specializing in a skill and developing competency over many years.”

KEY CHARACTERISTICS

e Participants highlighted the importance of building strong and diverse career pathways,
including vocational-technical programming that addresses secondary enrollment challenges.
The campus provides internships, shop classes, student-run businesses, and stronger
post-secondary preparation that exposes students to a wide range of life and career options

beyond college alone.
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e Participants emphasized early and sustained access to world languages, particularly Spanish
instruction at the elementary level, and expressed interest in possible immersion
programming.

e Stakeholders described civics education as a continuous thread woven throughout all grade
levels rather than a standalone course or isolated experience.

e Students prepared for rigorous study can access advanced courses and elective offerings

aligned with their interests.

WHAT IT LOOKS LIKE

e Every high school student completes some form of credit-bearing real-world work before
graduation: an internship, an apprenticeship with a local tradesperson, time in an
early-childhood classroom, or participation in a student-run business.

e Spanish instruction could begin in kindergarten and continue through high school, with
possible immersion options and exchange experiences available at all levels.

e Capstone and Civic Action projects are expanded and draw on the full PK=12 community,
with high schoolers designing and delivering projects alongside younger learners.

GROWING THROUGH THE GRADES
Elementary (Grades PK-5)
e Elementary students benefit daily from the presence of high school teaching assistants,
tutors, and program helpers in their classrooms.
e Students interact with town officials, meet local leaders, and learn how their community
works and solves problems together.
® Project-based learning links academic subjects to real-world problems and questions.
Middle and High School (Grades 6-12)
e More defined career pathways are developed for students with focused interests, including
early childhood education, facility and grounds maintenance, and more.
e Every student completes a credit-bearing real-world experience before graduation: an
internship, early college course, or apprenticeship with a local business or tradesperson.

e Building on the Trailblazer Model, every student can pursue a defined pathway aligned to

their interests in a trade, early childhood, outdoor learning, or college preparation.
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A Student's Journey: Growing Through the Grades

The five pillars outlined above come together to shape the daily reality of our learners. From their first
day of preschool through graduation, students experience an educational journey that intentionally
expands opportunities while preserving the close relationships and sense of belonging that define the

eight towns.

Early Childhood & Elementary (PK-5)

® Begin school in a nurturing environment where every child is known well by caring adults.

e Build strong foundations in literacy, mathematics, science, the arts, world languages, and
outdoor learning.

e Learn through experiences connected to forests, gardens, farms, and the local community.

e Explore music, visual arts, theater, athletics, and enrichment opportunities as part of the
regular school experience.

e Develop friendships across larger peer groups while benefiting from thoughtful class
placements and supportive relationships.

e Build confidence through intentional interactions with older student mentors, community

volunteers, and family partnerships.

Middle School (Grades 6-8)

® Experience increasing independence while remaining supported by trusted adults through
advisory and student support systems.

e Expand friendships, extracurriculars, athletics, performing arts, and leadership experiences.

e Engage in interdisciplinary projects, outdoor education, service learning, and authentic
connections to the eight-town community.

e Explore career interests through hands-on learning, community partnerships, and real-world
experiences.

e Benefit from seamless access to counselors, specialists, behavioral supports, and wellness

services located on one campus.

High School (Grades 9-12)

e Personalize learning through expanded coursework, electives, career pathways, internships,
apprenticeships, early college, agricultural education, and experiential learning.
e Participate in a broad range of athletics, performing arts, clubs, and extracurricular

opportunities that foster teamwork, leadership, resilience, and school pride.
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e Develop leadership by mentoring younger students, captaining teams, leading organizations,
performing, competing, and contributing to campus life.

e Complete authentic learning experiences that connect academics with community challenges,
civic engagement, and future careers.

e Continue building meaningful relationships with trusted adults who guide academic, personal,
athletic, artistic, and postsecondary planning.

e Graduate with the knowledge, skills, confidence, and experiences needed for college, careers,

military service, entrepreneurship, skilled trades, or other postsecondary opportunities.

Every Graduate Leaves...

e Academically prepared and intellectually curious.

e Connected to trusted adults, lifelong friendships, and the broader community.

e Experienced in leadership, collaboration, athletics, the arts, service, and civic engagement.
e Confident in their ability to contribute to the eight towns and beyond.

e Ready for a future of meaningful work, lifelong wellness, civic responsibility, and continuous

learning.

Conclusion

A vision is not a plan. The next phase of this work is to take each pillar and translate it into the design
choices, staffing structures, curriculum decisions, and partnerships that make it real. As concrete design
guestions arise, our guiding question must remain: Which pillar does this serve, and is there evidence in

community, educator, and student voices to support developing it for the children of the eight towns?

A unified single campus rings with possibility, and the case for bringing students together is clear for
bringing students together across the region with greater opportunities and enhanced programming. By
consolidating resources, the district can eliminate the isolation of small cohorts, providing every child
with broader peer groups, flexible academic instruction, and more opportunities to find where they
belong through robust clubs, athletic teams, and advanced learning options. This model ensures
consistent access to specialists and social-emotional supports, while fostering a vibrant culture where
older students mentor younger learners, and high schoolers access defined career pathways, internships,

and place-based learning rooted directly in the community.

This unified approach also empowers educators to learn and grow together. A larger campus builds

stronger professional learning communities, granting teachers greater access to shared grade-level and
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content expertise to support their diverse learners. In turn, students benefit from this collaboration

among educators through differentiated instruction and continuity across grade levels.

The transitions into the new campus, between elementary and middle school, and out of high school
must each be deliberately designed. A thoughtful approach to moving to a single-campus district ensures

that the doors we open stay open for every student, across every grade, and in every town.

A single-campus school district is about opening doors — academically, socially, and emotionally — for

every student.

Rooted in Community. Opening Doors for Every Student.
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A Day in the Life of Students on the Unified Single-Campus

Explore a typical day for students in our envisioned PK-12 single-campus district. The profiles
illustrate the opportunities, mentorship, and community connections our new campus can provide.

Leo, 2nd Grade: Roots in the Outdoors and Mentorship
Leo’s morning starts with a hands-on Spanish lesson, continuing a language
seguence he began in kindergarten. Afterward, his class heads outside to the
campus garden and agricultural center to care for plants and animals, making
outdoor learning a daily part of his schedule. During reading block, a high school
mentor from the "adopt-a-classroom" program helps him practice his reading
fluency. After-school he takes part in the outdoors and nature club with a faculty
advisor. His parents pick him up on their way home from work.

Maya, 6th Grade: Finding Belonging Through the Arts

Maya begins her day in her advisory group, checking in with a teacher who has
known her and her family for multiple years. She transitions to her history and
civics class, where her recent project is being prepared for a student exhibition.
During academic support time, she receives targeted math help from a special
education intervention teacher she has worked with for several years. After
school, she heads to the auditorium for theater rehearsal, participating in a
production that draws students and families from across the eight towns.

Sam, 11th Grade: The Trailblazer Agricultural Pathway

Sam spends his morning taking an advanced science course that is part of his
unique pathway in the Trailblazer Model. After class he heads to the agricultural
learning part of campus to facilitate a student-run environmental sustainability
group. Later in the day, he leaves campus to take part in an apprenticeship with
a local farmer, connecting his academic learning to the local economy. He
returns to campus in the afternoon for team practice, continuing to grow in the
athletic opportunities he's taken part in with peers since elementary school.

Sarah, 12th Grade: Leadership and Early Education

Sarah starts her morning by leading a student committee meeting, actively
using her voice to shape the campus experience for herself and fellow students.
For her first two class periods, she works as a teaching assistant in a campus
kindergarten classroom, earning credit and testing out a career in early
childhood education. Later, she works on her senior Capstone project,
designing an initiative that she will deliver alongside younger learners. Her day
ends with an after school club making short films. Her group gets professional
feedback on their work from local artists.
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More Classmates, More Connections Expanded Academic Opportunities

» Multiple sections per grade, more
flexible student groupings

» Project-based learning

» Stronger enrichment and intervention

» Advanced coursework options tailored
to student readiness

» World language instruction beginning in
elementary school

 Athletics at every age, interest-based
groups, and clubs

» More potential friends in every grade

» Opportunities for comprehensive music
and arts programming

» Every student can find where they belong

» A community hub to foster collaboration
across the eight towns

Cross-Age Leadership

« Intentional and meaningful connections
across grade levels

 Older students mentor and tutor
younger ones

o Real leadership roles for middle and
high schoolers

Stronger Student Support

» More access to specialists in literacy,
math, and counseling

 Stronger special education services

» Expanded social-emotional supports

« Earlier identification when students are
struggling and need support

» Deeper collaboration among educators » Active student involvement in shaping
across grades and specialties the single-campus culture
Middle and High School Opportunities Learning Beyond the Classroom

o Outdoor and environmental learning
rooted in our region

» Strong community partnerships that
provide hands-on experience

» A wide range of electives

» Defined career pathways for students
with focused interests

« Internships in early childhood
classrooms and career pathways that « Internships and local career connections
support a student's next steps « Interdisciplinary, project-based learning

» Preparing students for local across grade levels
professional and civic leadership

A single-campus school district is about opening doors —

academically, socially, and emotionally — for every student.




	Introduction 
	The Vision 
	 
	The Five Pillars at a Glance 
	The educational vision for the single-campus Mohawk Trail Regional School District is organized around five pillars that emerged from the data. Each is summarized briefly below and explored in detail in the sections that follow.  
	 
	Pillar 1: The Heart of the Eight Towns 
	 
	 
	Pillar 2: The Outdoors as Our Classroom 
	 
	 
	Pillar 3: Academic Excellence and Opportunity 
	 
	 
	Pillar 4: Educating the Whole Child 
	 
	Pillar 5: Pathways to What’s Next 
	 
	 
	A Student's Journey: Growing Through the Grades 
	The five pillars outlined above come together to shape the daily reality of our learners. From their first day of preschool through graduation, students experience an educational journey that intentionally expands opportunities while preserving the close relationships and sense of belonging that define the eight towns. 
	Early Childhood & Elementary (PK–5) 

	●​Begin school in a nurturing environment where every child is known well by caring adults. 
	●​Build strong foundations in literacy, mathematics, science, the arts, world languages, and outdoor learning. 
	●​Learn through experiences connected to forests, gardens, farms, and the local community. 
	●​Explore music, visual arts, theater, athletics, and enrichment opportunities as part of the regular school experience. 
	●​Develop friendships across larger peer groups while benefiting from thoughtful class placements and supportive relationships. 
	●​Build confidence through intentional interactions with older student mentors, community volunteers, and family partnerships. 
	Middle School (Grades 6–8) 

	●​Experience increasing independence while remaining supported by trusted adults through advisory and student support systems. 
	●​Expand friendships, extracurriculars, athletics, performing arts, and leadership experiences. 
	●​Engage in interdisciplinary projects, outdoor education, service learning, and authentic connections to the eight-town community. 
	●​Explore career interests through hands-on learning, community partnerships, and real-world experiences. 
	●​Benefit from seamless access to counselors, specialists, behavioral supports, and wellness services located on one campus. 
	High School (Grades 9–12) 

	●​Personalize learning through expanded coursework, electives, career pathways, internships, apprenticeships, early college, agricultural education, and experiential learning. 
	●​Participate in a broad range of athletics, performing arts, clubs, and extracurricular opportunities that foster teamwork, leadership, resilience, and school pride. 
	●​Develop leadership by mentoring younger students, captaining teams, leading organizations, performing, competing, and contributing to campus life. 
	●​Complete authentic learning experiences that connect academics with community challenges, civic engagement, and future careers. 
	●​Continue building meaningful relationships with trusted adults who guide academic, personal, athletic, artistic, and postsecondary planning. 
	●​Graduate with the knowledge, skills, confidence, and experiences needed for college, careers, military service, entrepreneurship, skilled trades, or other postsecondary opportunities. 
	Every Graduate Leaves... 

	●​Academically prepared and intellectually curious. 
	●​Connected to trusted adults, lifelong friendships, and the broader community. 
	●​Experienced in leadership, collaboration, athletics, the arts, service, and civic engagement. 
	●​Confident in their ability to contribute to the eight towns and beyond. 
	●​Ready for a future of meaningful work, lifelong wellness, civic responsibility, and continuous learning. 
	Conclusion 

